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Vocabulary Selection in TOEFL ibt Textbooks
Compared with Word Lists
Matsumoto Emiko (Juntendo University)

This presentation will compare the vocabulary lists of several TOEFL iBT® textbooks with general word lists and
examine the degree of difficulty of vocabulary found in each section of TOEFL iBT. It will also outline the importance
of learning vocabulary in raising TOEFL iBT scores for both TOEFL teachers and test-takers. The presentation will
offer an effective approach to studying for the TOEFL iBT.

The presentation will be modeled on the research conducted by Matsumoto (2018) in which TOEFL ITP books and
five word lists were analyzed. This current research compares the difference between vocabulary lists in several
TOEFL iBT books with five word lists such as Oxford 3000, JACET 8000, General Service List, Academic Word List
and the TOEIC Service List.

By comparing and examining the difficulty of vocabulary of TOEFL iBT books, it’s my hope, as an instructor and
author of several TOEFL ITP and TOEFL iBT books, this research will lead to more effective strategies of raising
students’ TOEFL iBT scores.

Non-finite -ing and -ed Clauses

Uemura Toshihiko (University of Nagasaki)

Using the Cambridge Learner Corpus, Hawkins and Filipovic (2012) suggests that two types of non-finite -ing and -

ed clauses are criterial featured in L2 English. Postnomminal modification with participial -ing and -ed forms, and

adverbial subordinate clauses with -ing verbs are the cases in point. | will examine how non-finite clauses are taught in

English textbooks and are used in actual context. A brief survey of ELT course books by Cengage Learning, Pearson

Education Ltd. and Oxford University Press indicates that these non-finite clauses are featured in their CEFR B2-level

volumes. Also, These grammatical patterns are frequently found in the UK students’ academic writing, the British

Academic Written English Corpus (BAWE). These support the presenter’s claim that the Ministry of Education,

Culture, Sports, Science and Technology, Japan (MEXT) should update and clarify the description of non-finite
clauses in the Course of Study.

The Three-Layered Process of Japanese EFL Learners’ Acquisition and the Use of Pragmatic English
Language in Five Speech Act Situations
Matsuoka Yaoko (International Christian University)
Whether it is in our L1 or L2, pragmatic language competence significantly affects the success of communication.
This paper analyzes Japanese EFL learners’ English responses in five situations of different speech acts, suggestion,
request, apology, refusal, and disagreement. Their tendency and preference to use appropriate pragmatic English were
analyzed through three stages of understanding, assessing, and producing. The research was conducted from late 2016
to the beginning of 2017 at a self-access English language learning center of a private university in Tokyo. Oral
discourse completion test (DCT) was developed based on the five speech acts and administered to 22 undergraduates in
the form of a semi-structured oral interview with a native English speaking assistant. The interaction of the interviewer
and each participant was audio-recorded and transcribed based on the conversation analytic approach. Results suggest
request and apologies are the most familiar speech acts for students, while, making a suggestion is the least familiar for
them. It was also found that self-underestimation of English competence, anxiety to utter longer sentences, tendency to
use easy and short expressions, social norms, and fear of threatening others’ face influenced EFL learners’ production
of pragmatic English language.



1304 #= (PN E
Functional Differences in Reading Anxiety Measures
Focusing on the Anxiety—Performance Relationship
Mikami Hitoshi (Chubu University)
There are three popular choices for the measurement of foreign language reading anxiety (FLRA) (Brantmeier,
2005; Saito, Garza, & Horwitz, 1999; Yamashita, 2007). While the theoretical construct of each measure has been
demonstrated, the functional differences of the three measures in empirical research remain untested. Thus, using data
from 56 university students studying English in Japan, this study examined (a) to what degree the three FLRA
measures tap into the same latent dimension and (b) whether the selection of a FLRA measure is arbitrary when
exploring FLRA’s relationship with reading task performance. In the latter investigation, the performance of a written
recall task was used as a target variable. The main findings are twofold. First, between 33% and 48% of non-shared
variance observed among the indexes indicates that the three FLRA scales measure at least partially independent
constructs. The necessity for careful selection of FLRA measures was further supported by the second finding: a
conclusive correlation was found only between Brantmeier’s (2005) index, the one which concerns itself primarily with
task performance, and the number of text misinterpretations in the recall task (r = .35, p = .010).

Student Tour Guide for Foreign Visitors to Kawagoe
Amano Shuji (Nihon Insitute of Medical Science)
Kenta Suzuki (Nihon Insitute of Medical Science)

According to a survey in 2014, high school students in Japan feel that they have fewer opportunities to practice
speaking and writing English in their classrooms as they move up through the grades. Students can practice writing
English within the curriculum at university. However, it would be very difficult for each student to have enough time to
speak in English in regular classes.

In order to overcome the problem, we launched a project to provide an environment in which students can
communicate with people from other countries in English, “Student Tour Guide for Foreign Visitors to Kawagoe.” For
this project, we had students practice explaining sightseeing spots in Kawagoe in English. Then, we took students to
Kawagoe to speak with foreign visitors who want to know detailed information about theses tourist spots.

We conducted a questionnaire survey on 56 students who had participated in the project. The results of the survey
showed that the project had several positive impacts on the students to improve their English competency. Furthermore,
these students became more actively involved in speaking in English such as participating in a speech contest and
making oral presentations at an international conference.

L2 Motivation and L2 Lexical Sophistication in Argumentative Essay Writing: A Corpus Based Analysis
Mishima Masakazu (Rikkyo University)
The present study aims to explore the role of trait and state motivation in L2 writing lexical choice in a commonly
taught school genre of writing— persuasive essay writing in higher education. Data were collected from first year
Japanese university students (N=92) enrolled in EAP classes between Fall 2016 and Spring 2018. Based on the L2
motivational self system framework, a trait motivation survey was administered to student participants. To measure
their state motivation (i.e., task motivation), a separate survey was designed and administered immediately after student
participants completed the persuasive essay writing assignment. Participants’ responses to two motivational surveys
and their written products were statistically examined. The results of stepwise multiple regression analyses indicate that
a component of trait motivation—ideal L2 self and task motivation are found to be statistically significant predictors of
participants > lexical choice as measured by a corpus-based lexical sophistication analysis tool (i.e., TAALES).
However, ideal L2 self and task motivation contributed to participants’ lexical choice in a different manner. The results
suggest that different dimensions of L2 motivation may uniquely affect L2 writers’ lexical choice in persuasive essay
writing.
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Generating and Sustaining Motivation through Extensive Reading with M-reader
Cannegieter M. Delano (Takachiho University)

In this digital age, how can teachers help Japanese L2 students to foster positive attitudes towards extensive reading?
Can traditional plot-driven paperback books with online quizzes motivate students to read more? This preliminary case
study examines the implementation of M-reader, a globally used English reading program that allows students to check
their understanding of plots and characters by taking timed quizzes online. 6000 graded reader quizzes from large
publishers such as: Oxford University Press, MacMillan Language House and Penguin Books are free for students to
take at any time. With this system, students and teachers are able to objectively track items such as: word count,
quizzes taken, failed and passed.

In the current study, one group of the college students was introduced to M-reader and the other group was not. A
few months after English lessons had started, both of the groups were asked to rate their motivation and attitude about
L2 reading. In addition, the students in the experimental group were asked about their impression of M-reader, while
those in the control group were asked what type of reading materials they felt they needed to help them prepare for the
TOEIC test. The data suggested that M-reader had positive effects on students' motivation to read and it would be a
practical tool not only for generating learner motivation but also for sustaining it in a digital age.

Effects of Metacognitive Awareness of Reading Strategies on L2 Online Reading
A Preliminary Eye-Tracking Study

Leung Chi Yui (Nagoya Gakuin University)

Lisa Yoshikawa (Toyohashi University of Technology)

While L2 proficiency has been reported as an important factor that influences L2 online reading, the effects of

metacognition of reading strategies have rarely been examined. To fill the gap, the present study investigates how

metacognitive awareness of reading strategies influences L2 online reading with the use of eye tracking. Forty-five

university students learning English as a foreign language in Japan were eye-tracked (EyeLink1000, SR Research Ltd.)

while reading English sentences. The Metacognitive Awareness of Reading Strategies Inventory (MARSI: Mokhtari &

Reichard, 2002), which comprises 30 questions, was used to assess their metacognitive awareness of reading strategies.

Mixed-effects modeling was used to analyze the eye-tracking data. Participants, words, and sentences were treated as

random effects while reading strategies, L2 proficiency (TOEFL scores) and text-level properties (e.g., word

frequency) were entered as predictors. Collinearity between reading strategies and L2 proficiency was reduced through

residualization. The results revealed that both reading strategies and L2 proficiency influenced eye-movement

measures, providing empirical evidence for the importance of higher-level metacognitive reading strategies during L2

reading processes. Methodologically, the present findings highlight the usefulness of offline measures (e.g.,

questionnaire) in addition to online techniques (e.g., eye tracking) when investigating online processing during L2
reading.

Extensive Reading In-class vs. Out-of-class
Goto Takaaki (University of Shizuoka)

The purpose of this research is to compare in-class and out-of-class extensive reading to investigate their differences
and gain educational implications. Although Takase (2012) reported in-class extensive reading is essential after the
comparative study of those two types, the differences were not fully examined both statistically and in detail. Extensive
reading was conducted in two classes at university. One was class A that used graded readers only out of the class. The
other was class B that used them for about 30 minutes in 90 minutes in the class as well as out of the class. As a result,
significant differences were found in the total number of words and the number of books in both classes (t=2.95,
df=60, p<0.05; t=-3.37, df=60, p<0.05, respectively). However, the tables of word count distribution in the two classes
revealed that, compared with class A, the students who ranked from the middle to the top of word count increased their
words smoothly in class B, whereas the students of a small number of words in class B increased their words only a
little. It is then necessary for teachers to support the students of a small number of words even in in-class extensive
reading.
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How Reflective Writing Fostered EFL Learners’ Readiness as Their Study Abroad Preparation
A Case Study of an EAP Course in Japan

Murayama Kanae (Ritsumeikan University)
In the last fifteen years or so, the number of researches about program designing of study abroad and its effects has
been increasing. It is inevitable to focus on studying abroad itself (or its framework); on the other hand, it is also
important to examine how home institutions can provide the learners to be able to enhance their language proficiency
as well as their study skills and cross-cultural understanding before going to study abroad (e.g. Takahama & Tanaka,
2011). Therefore, in this presentation, the presenter describes a case study of how EFL undergraduate students
(n=142) reflected on their learning in an EAP course in Japan as their study abroad preparation in 2017 and 2018.
Especially, the presenter explains how the learners developed their readiness for studying abroad in their reflective-
style short essays in the EAP course. This case study can provide an insight of what kind of skills/features the EFL
learners tend to focus on as their study abroad preparation. In addition, the presenter explores how universities in

Japan can provide possible university-wide courses for study abroad preparation.

A Genre-based Approach to Teaching the Science Research Article

Miyanaga Shoji (Kindai University)

Atsuko Misaki (Kindai University)

Judy Noguchi (Kobe Gakuin University)

Scientists and engineers face the need to read and write research articles in English to learn about and report

disciplinary achievements in their fields of specialty. Preparation for this should begin during their undergraduate and

graduate studies at university. Here we report on how such students can be taught to analyze the linguistic features of

genre texts and apply their findings to the reading and writing of the science research article. The genre-based approach

helps students deal with issues that arise in reading and also in writing, for example, word choice of general and

technical terms, uses of verbs and their tenses, and the ordering of information at the section, paragraph and sentence

levels. Details will be presented on the course schedules for both undergraduate and graduate classes for science and

engineering students, linguistic tools, in-class and out-of-class activities, and samples of student drafts. Results of

student questionnaires will also be reported. Based on this work, we suggest that science and engineering students find

this genre-based approach to language usage effective and efficient to aid their active participation in their global
disciplinary discourse communities.

Minimization of Differences between the Aims of the English Syllabi and Actual Outcomes
A Case Study
Yamauchi Hisako (Former Professor of the University of Nagasaki)

Japanese universities require English teachers to show the aims of their English classes in their syllabi today, and
they usually write ideal goals that they wish to fulfill through their teaching. However, the reality is that it is very
difficult for them to lead all the students to reach the target levels expressed in the syllabi at the end of the courses.

This presentation will report the way that the author tried to minimize the differences between the aims in the syllabi
and actual outcomes of her classes at one of the women’s university in Fukuoka. This university offers classes called
Academic English Programs for the 1st and 2nd year students. The final aims of the programs are to make each student
write a 2000-3000 word short academic paper and a 15 minute presentation at the end of the second year regardless of
her major.
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Native Japanese Listeners’ Use of Assimilated Nasals in Online Audio Processing
A& OEsk (RS

The current report aims to study foreign language processing by Japanese listeners, especially in the case of English.
Several pieces of research have shown that listeners use assimilated segments to facilitate online auditory processing.
(Gow, 2003; Otake et al., 1996) Shoemaker (2014) states, however, that it is not only assimilation viable phonetic
context but also the much lower level of phonetic information like duration that plays a vital role in the processing
using assimilated segments. Since Sato (1993) revealed that the relative duration of syllable-final consonants in
Japanese was 1.54 times longer than those of English, it has been expected that an assimilated English final nasal is not
long enough to provoke facilitation effect for Japanese listeners but that the effect can be triggered if the assimilated
final nasal is modified to be as long as Japanese one. The present experimental study investigates whether the
lengthened assimilated English final nasal of a pre-target can provoke Japanese listeners’ facilitation effect or not. The
result indicates that the modified longer assimilated final nasal facilitates Japanese listeners’ language processing. This
result is apparent evidence that Japanese listeners process English sounds based on their knowledge of Japanese,
syllable-final segmental duration in this case.
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A Conversation Analytic Study of Pedagogically and Socially Preferred Feedback Practices in EAP Classrooms
Okada Yusuke (Osaka University)

Since giving a feedback may involve a socially dispreferred action, such as negative assessment of students’ performances
in presentations, it is important for teachers to make students understand the point of improvement and give them a learning
opportunity without demotivating them. While such performance tasks are widely employed in language classes, however,
there are few studies on oral feedback from teachers to students after such performance tasks. Aiming to suggest a
pedagogically valuable and socially preferred post-performance feedback practice for teachers, this study closely examines
the actual instances of post-performance feedback activities in EAP (English for Academic Purposes) classrooms from a
conversation analytic perspective (e.g., Kasper & Wagner, 2014). The microanalysis of 163 post-performance feedback
audio/video-recorded at 15 ESL classrooms at Japanese universities indicates ° going general > (Waring, 2017) and
‘representing thought” (Prior, 2015) are particularly useful interactional practice to manage the student’s motivation and to
make students engage in learning process. ‘Going general’ executed at the third position in correction sequence can minimize
the impact of negative assessment and ‘representing thought’ performed at the second position in explanation sequence can
make relevant the shifting of the students’ footing (Goffman, 1981) from student to audience of academic activity.

Dynamic Assessment and Interactional Competence: Developing an Assessment of Japanese EFL Learners'
Requesting-in-interaction
Nicholas Allan (University of Aizu)
Interactional competence (IC), including the ability to perform speech acts, is an important element of communicative
proficiency. However, most pragmatics assessments to date have focused on individual learner knowledge, rather than
interactive performance. Discourse completion tasks (DCTSs), in which a learner provides a response to a situation prompt,
have been commonly used to elicit such data, but have been criticized for failing to account for interaction. Similarly,
commonly employed analytical frameworks have typically been designed for DCT data, and thus cannot easily evaluate IC.
Grounded in dynamic assessment, dynamically-administered strategic interaction scenarios (D-SIS; van Compernolle,
2014), in which a mediator collaborates with a learner on a language task, providing assistance when needed, offer an
alternative. Because they can elicit lengthy sequences of talk, IC can be captured, and the types of mediation provided offer
additional information regarding learners’ abilities. Further, by employing an analytical framework informed by conversation
analysis, IC can be examined. This paper reports on the systematic development of the D-SIS task type and accompanying
analytical framework, with the purpose of assessing oral requesting among Japanese, young adult EFL learners. Excerpts from
the data set are provided, and implications for classroom instruction and assessment discussed.

Collecting a Priori Validity Evidence during the Development of a Computer-based Speaking Test for Japanese
University Admission Purposes

Zhou Yujia (Tokyo University of Foreign Studies)

Jamie Dunlea (British Council)

Masashi Negishi (Tokyo University of Foreign Studies)

Asako Yoshitomi (Tokyo University of Foreign Studies)

In response to a new government policy of testing English across all four skills in the university admission system in Japan,
Tokyo University of Foreign Studies (TUFS), in collaboration with the British Council, is developing a computer-based
speaking test: British Council TUFS-Speaking Test for Japanese Universities (BCT-S). The joint development project aims to
offer one potential solution to the challenges faced by Japanese universities upon introducing an independent speaking
component for university-specific exams.

This presentation reports on a study conducted to collect a priori validity evidence of BCT-S regarding task difficulty,
language functions targeted for each task, and students’ perceptions. Thirty high-school students took BCT-S. Their responses
were scored by trained raters; their speech samples were transcribed. Students also completed a questionnaire that elicited
their perceptions of BCT-S.

Multi-faceted Rasch analysis was performed to check whether tasks targeting different levels of proficiency demonstrate
different levels of empirical difficulty. Functional analysis was conducted to confirm whether tasks elicit language functions
targeted in the specification. Questionnaire data was collated to explore participants’ perceptions of BCT-S regarding test
validity, testing procedure, and test content. The results are reported in the presentation, and the implications of the findings
for test development are discussed.

-11 -



BRSBTS T— a1 (11:50 - 12:45:120120%)

LI T ONET, #4345 OB 50N 2 ER L £,

eSS N
1 |AMEEAN B ARG E e KRNI T AT AT 72 TEAP | DB
2 RS Ry RT R SR INFRET— /S ZAR Y NT — 7 DTHEST
3T V—AL 7V af Xt 10A VY —AD A —ADZT FZN (IELTSK = —R)
4 RSt =t HHIEH OTHEN
5 |axEL T4 T TA L TEEE | [ S DORR I DTHEIT
6 [kt EREDAE =% 7 i/ D3 HERIBBRRA DR RIC OV T
7 ettt Ao —T 2 —2 e-7—=L T DRI
8 |kl I FEEOTHRIT
9 k&t a— Ly AL -G-TELPH AFHH  |IMYET |7 £ LIERH FHIOT (N
10 | AZ T 47T AR &4t FRE BT LD THREY
11 | Ay 7 A7 +—R KPR AR BRI
12 |77 VoV R IR 7V DT

BB 7L YT —a02(14:40 - 15:15: 1201 40)
LITONET, &4E255 B OZEM E ORI % FEfML £7,

s NE
1 [A%EMEEN B AR E e RENZEIEIET AT 7= Tk o R
PR U SEVERs S S AV INFRE T — R ZAD THEAT
3T V—AL 7V atf Rt 10A VY —ADFAH=—AD T EZN (IELTSK K= —R)
4 [ttt Ao H—T 22— e-T—=L T DR
5 |RE M S HEE D TR
6 [k &t/ va— Ly AN -G-TELPH AF KR |IMYET |7 ELIEHFHIOT (RN
7 | AT AT TARRK S FEE BT DT
8 (A7 AT+ —FRFHMURRA b IanlloNa 1y
9 |77y KRR o TV DTHEAY

JE7RDF (10:00 - 15:30: 13024 %)

[ SV AN =S BTV D SRR
R Ahsi B A — M A NERRE R A2 = — s a e

-12-




JACET SIGE}F R s Tx& F£5% (12:45 - 13:20: 1302#%)

RIS HEMLEL HEEE2 RAR—H AV
B i - o Tips for Activating your class with MICE
1 |CALL (e ) B AZGLIRKT) and ICT
22 BRI S (R e Learner and Teacher Autonomy in Japan:
2 (At (E A B F) TR G Issues, Practice, and Research
I B CMERERLI T K7 b) N L
3 |ESP (i) WRE 7k I B (AEEE R R E/Z\X/*‘/“@@Eﬂﬂ%ﬁﬁ%%%@éﬁ)'?
= e e RT) R &ﬁ(Jtﬁ%ﬁéﬂ%k%) SRR IR
)1 A3 LR KT
The needs for translation competency
4 |ESP (BH) (@é%%él;(%) BAR 5 — (BXIBEKRT) teaching and coaching in EST academic
B and occupational settings
5 |rsp et m g [ G e IRt s e <51 S R LA
) CPERTE Ve g (1A FEOLR
6 [EsP () e LIEHOHRBIED ) AN R
HHRH %E(W?k‘?ﬁ)
3 =] H =%
7 [ESP U piE) s g R B REILT T BT OO AN
' EARE) iy 0 G R R k) B
AR ER (B R
I wikE (BRI RT)
i 1 (e TR
Wi R (B A) \\ o
8 [rap ~ATF MRF [ A CUEKRF) HARDRKZPIZBIT DA RFEI V¥ 27
(HAXY) il =E GOk ) DOFEREH A
A s O R
I 52 (4t BAMERE RF)
SEN — (B TR
‘ B LT ORER)
9 | vy iy |t BT PSAYL A YR OB 7T-EAP
P A OuN )
R IS
10 |impzcane Roppmmag | AR L FE R AR S
(PR R) AR $kth (PRTRY)
ARG PEP |5 RCIRORE)
11 |mpscane oy | CREARLEE R E I SRR ~ DR L1 5
(PEBR) BT #th (PRUR)
== I = er K A1 (BEEMARKT) S IR L=
12 Eugﬂz% (I,—%Alg%j(,—%z.) Chaikul RF":sami(fJHﬁ(’%ﬁ) /}%(:lngu % ;:ung*é
o) ; B =% - e = . = .
13 |m s prm g S HE RGOS - SRR (L RS aiE 0%
‘ A P < (a%‘fﬁﬁ?k%) o
14 ﬁ%]‘%?‘%fﬂ‘ (%iﬁﬁi) %% ?ét%ug %i?i%; E‘%ﬁ%ﬁﬁ \E? \—%/)<9%ED?EIZH‘
& Jik e
Bl s P Ic o< KA BE ot B (8 (B et I FRERE STk — TR S T EILRE: ) TR
15 [ s vk () [T BRI DI —
S - B SRR EAN RO RS HORE
16 [SLA (%) [ o R el e B N e T aa T
— O E—
L ETEEIKk?%
. EHAR B RPEERT Wi ; i
2o ZZ S A A - Research on Individual Differences in the
17 | HE A (Ehas I %/EH g;ggﬁgj@g%%k%) Japanese EFL Context
U T (EFREEHOT)
18 A —=INAla=r— R B+ Vefl MRBUL (RS LK) F =T Ao =g—a T AT AN
av (CHKRY) WalF A R TZER) VIR HTNZOCTE BN D FEREL R
] ﬁ\* :F"fh(.j %k%) Pl ke = N [==g =i = ~ NSRS
o 2 B T KPFFEHRIEDOF L= — A — KK |2
19 (B (B0 Rk [E BOORERE) DERHFELE O LHbOn
20 |32 (B ) e sy [FE # TR A R ) [ BT R OAFHOTI T —~
21 |{E 3 () ey [F 3 CIEA R RN E ) (SRR ORISR B

-13-




BB BER - JACET SIG MR M IR /IR A X — 3R £ 25K

O xS

OHAREBRERS

(3 ES N AP
O)V7)—Av7)ya

O=151

OoxEE7

7 NI

O - M2 —Tzx—2R

OREEE

/o0 —NLFr 2+ - GTELPHAERER
@8 ARt

O 2T7477X

®F v IR 7+ — FREHRD

(14 1y VR DA

B> 7y PKREHR

OEBEL X202 —vavigs

@CALL
eBEEE

@ESP tB&
@ESP (B%
G©ESP (P3h)
©ESP (B
@ESP - di@

BEAP

Q@NA U VFFIX
OEREFECELIER
DERRFECELIER

SEBER
BFNERIT
(0FHEXRIT

OEHSHBIERICE D INHARTE
wsSLA (E%)

W=BEER

(DF Rt Vi e Yty b= B
9=EZ (%)
@izES (R9F)
Oz (B9F)

=

R

@ @ @
@
o 2
(&) i) ®
(7) ® )
(6 (5
@

-14 -




1201 #= FESFIE IR R

JACETEARZXEAFRIFA 7 r o =27 B
HERR - BETHICBIT 2 REZEWNET —< ICBT 2 EBHE

By A (LR

Bl ® (HAKF)

BT BT (F ILERER )

d 50 (WPESGERZ)

Kl BRE (FILERERT)

BRE B ORERS)

AR R FILERER )

AFAEO BHHIE, FFEHE OB BT CEEENR - BIafEERT (LU, BIRE) BED LD letE TR A
TWEONEREL, Tha2EOBRRKICEET A2 LT, ZAMICHEALKROIEHEZ N ELSEI 2L THD, £2
TAMECEEHBRROBEZE S 2 RICT v — Ml & FEM L, 50.75%0 HIRENLRIZ 2572, ERFEIL, i<
UTD2RTH D, 120F, SFROMKIFEFEICKHTLEE - BIS0FHELOLIITHRELTWDE, 5 120F, K
M, BRIOBEHENIED L S RIE - IR E2T> TWAD, IE LT —F 0oL, &1 - BRI OMMED 5
117>,

ZOHHRERNG, FBRENET 5 HEBEBHRE OGN L TX, EEREM, Zo— bt LzHE, 23a=
r—a VRENOBERK, MhEOEEE, SRS, S — SR L TDSED S LDERE - SULICOWTOERNRD
Nz, £z, FBEHEEICR T2 WESEEO ERMEICET 2BHLA 721 T, EEHE OREIERIZ OV TOBURH
M SN 5T,

EBITE, BB LTV AMOEEMNROBEERIZOVTOEELE LI, TN ED X 5 ICHIBKOEEHREBURIC
HELRIFLTHDO0NIOWThigim Lz, o, HEEHEICET 5 Ainkot@miike LTix, #5E0EHBEIcon
TOMBESPZERL Y /o7, AREOREEZD LI, BAREO BIRKICBIT 2 REHFTEORICET A MO MA, BX
O EHERBEANH O YIEPEHE~ORBEII OV THET 2,

JACETEARXZHAFRHA S 2o =7 +®
REZBITHIEFEHEER AT HI) 27 LAOEEHRE
B & LA FREHRT)
R B (BEE RS
ZH Z GRHKRF)
HH OEE BERT)
o B (RRHEKF)
$AR KRR (FhkF)
AR ke G ILFRERT)

AHEOHAIE, 2019EENSEREND 2T A Y F 2T LOKRD 5B EIIKT D KT O BFEZIRHH Y & O B 410
BL, OMEREIESEAT LI LT, BALKOEFEHAEXZANCHM LT LICEMT S22 L ThH D,

i« BRI OEEHIGRE T O+ R TCO306KFHICT v — MiE A2 E L= (BN EIT49%) . 72, NERD
KRB 2 A 3258100, /INERBIBGRRICOWTH AL EE L -, HENE L LT, SBZAEICONT, #
FBRRRBEADE S NAEEE TICEOREERT D & RIAD S0 E5MEE TR, BHLEMICEE 2Rz, P &%
SERE O BIREERFE CIXAI7EA %, /NER OB CIXE26E A 25, [NE LT — X138/ - BRI LT,

B CIX, BROERFOWEITY, RFAaT7E2HANWTY TAX =0 EiTolz, T ORER, F% - B o BRe
TlX, 4o0HHE THEFEOEHE - BN EZEmD 58 ) [HEERICET 2EMMFHOEMR )] TREEDORTEN ) TEE
EOFE ] L VEBSTON60D 7 T AZ—=NRWERT2, £/, EERFZEOUAN, 278 ) F 2T LIk Lz
FiE% %< OBIRBIEENFEF TICERTEALEZTWAZ LA L, INEROBIRESE S RIS, 3om %
MR N ERTRE ) [REMOE —SEIGOMBEIE L= ECofRE ) [HMF%E - FEEERONET)
IZE 0SS BN D600 T AKX —RENERT-,

BISHTRER N BIL, PHE - IBEIEE 0% S LR 2 KR, JBIEADKEENVBEE Y COFEBRMESLED
T-HRE OB RPRESEE LTHLMNI R 5T,

-15 -



1202 #= FESFIE IR R

1EB DO RERBBMEE XD
Hm & HRRAEC & B 87 e W@ v RERE
NEE B (PR
AN FE—RR GG HheR)

ARFERIT, RKRPEBEHEFS (ACET) ES7RIEERESICTTONIEZRNY VR Y T A TIOEROEEREEE 2 DH—K
FEEHMICE S EH T T—] CBT 2iEima ol SME, L0 BRI EN LA %O KRZILEBM OTEY FaRald 5 2
LEANET B, AENIFRRC, Bl & R X 5 @07 B BESE - RO FREMEICE R L, WAk 2Bk B0 BB
fbx BT

FAED RFPFFEAREL, BUINZOEERETHNDL I ENTEL LI, MaRHEMEZERY AN, HERPER
TARNREOHPIBM 2 REIRDLRE, HENELWVERHBRZENTNDI LR, TO—FT, EEEENT-HFR
ETYH, BN L2 OSSR LICENORZE=— XIS 2D Z E1TBZE 5 < 2y (McGrath, 20161E7>) , HfRH:
DI 2 ENT-BM O N2y 5o, #HFEFEITE (coursebook-led) Tix7e <, BN RANCHB EEFE VW 224
(coursebook-based) , A DERTOHEN & HRAIZ X 2 BB OTE Y HFR iR 57,

ZORIZBWT, KRR, WEOHZLBBOED 4 B Lz IDIYERE] OFEEEZIEET 5, [DIYERE]
LU, AR IR T D8k 4 R BRIC oW T, HES B DRESCFAEDO = —XIZEDLE TRIN - Bl - WLz b D%
T, BRTIE, 727 /0 0—0ERIZLY, EMOMIEASLT —FBAMANFHREE 7o TE Y, HAiFEOBMBIRITEIC
xR FREMEZ O TV D, ZORMARITIE, HIRRD O EM ORAERCRKFOERIEDOBIEN G, Frx AR S PRI
D, L LD, AFBKREF, 29 LEHREOEH L wiRICHITZE a2t d, EREEOREZE LR L 2D &
RN

FREREEDOWREESED

FEA HE (FrT7U v URFEHR)
HiL BE (o7 v UREIERERN)
7Ny RO, 7T v VRBEHBB I O T ) v PRSP ER EEE CIIEE A ON LICET D H
M, BB, YOO H A2 SEIERIFEMTOLNLTHVET, BROHFEEED WM 20 EETH Ty b
o8& TR LoD, JACETO 5« Zdifls | O b= b3 alfeth s —fICE2 E— R eiud, SBwET, flxid—Hic
AlZEFETEH7r Y=l N, REOIBENEZGD LY — OB 0RIN e L, R0 7 7 /av—2ERLb0ns, 7
FuersTcINalass—vary AXNERDDLIFERE, FUoT7 ) o o@ETEERITL LY, FEOEIAIZ

BIGHOLGMNIEN > TWET,  [FEE | OBNREY FE L HIZR FEAN?

-16 -



1203 #= FESFIE IR R

RFPRFEHE L ERRBRE FoEE
Wi B (A ARRERERS)
A #t (BEKRT)
BEIZBT D70 — SV AMER=—X, WAV Uy 7 2RI A 3T v RS, REARGE IS 2485068
b, INERRICBT AR Y, BEREORENIEES - FHThd, TOLIRBETON, HEHEZET AR
MRBROZERE L 2T T D, A, DIREOBLENS, HBEESASCCBTATEEA SN S — A 6% <, HEER
ROPMBHEDEALTNDEZATHD, LR, BARICEBONTE, AL L TCAMNMEELTKML, fEdhET
FERRBREIT, AV—F 7S LDmEEE W IBR B BB 2,

AKtviarTiE, 2% OBMABTHEEHST DI, &0 < OFEHEICHIEERSE - SHHE - iy - 5
BELTREHLTHE LWV EES REEBRFEOHIRE, RFEHREONE MO EEE - RAB LRI THLNLD A

Vo b -TAYy hEEHL, 5%IACETZ DN BEMENIZE D > TWNT B AJREMEN B D D EET 5,

7a— 0 AMEBERA~DOEBRICHAN 72 EZEE O FREEIZ DN T
=K #HAh (EgRrYxRAaIa=r—ya e
R OB (EReYRrRala=r—valrtps)

—EMEEN EEE YR A3 I 2= —2 a3 % (1IBC: The Institute for International Business Communication) 13,
TANEREOEEL) OfEr2 ARSI, KBk DaIa=r—3 3 VEEHDOIEIE TH 5 TOEIC Program% 19794F LV
AAREN CEi#EE L CWET, BUECIERERDZR I HRILEDE o L LT, #HR1607 EIZE W TER W20
THEY, A TIEEEDOLRR LT ER - ABFHBEICBWTHE R a7 OIEANEATHWET, REFBICE TS 71— Ukt
OMEDOEEMENLE 2 BE > TV, b7 A NE B IS BB & XIS B 2\ 72358 b FEECT - T <
=R, UMHOASBOF-2immd TR L nET,

YT, ORI RUHEROBRM L L2, ETSAHEDO T X N & O ORIWERBOE K, HFEA A NTF 7 v a v
OHFTOMBENART A NOIERFTIEOE RIS 12 AN TWET, KFEEKTIX, [TOEIC Program# {iEH L 72 2R 70 ik
FEBEE) OBENG TETST RV Y =2 va vy ) OTRNEITI L& blc, RFELEELL, V-7 v a vy IckiT
AT O 2 [F B RO FTREMEIZ DWW THEE L Lz & VL E T,

IMZ T, MHBESLE N HIT>TWND, KPETHMFLOLFEMNFELHEET D &V BB EFICEESE DL,
[English for Business Purposes] < [Authentic’2 = X = =4 —3 3 VEEN ] W o= BEICT 5 [ X0 BARH 720 3 RE AR 55
OFA) ZRIBZZRFZL OBEOFREEICOVWTHRFEIE TV IZEEET,

-17-



JAAL in JACET Proceedings, Vol 1

BRAE
[TAAL in JACET Proceedings, Vol 1] ~®¥faitA 7 A T LTt 5, ELTFOR
EIZHED Z &,

B
A E - 20184E12H1H
i HEE S EI Y B 2019451 H 15 H23:50

|7 +— b
https://jaal site/2018/proc_form/

A BRRER
PeRaam 0k, JAAL in JACET 018\ THEHRBREIREAEOLOEL, §-F&EIT
JACET=A TRt e fevy, EFIT£A, JAAL in JACET 2018 CoodtE R EF L+

o

B. W#EME

1.  [JAAL in JACET Proceedings, Vol. 1] {¥##iff&, A —7 7 o2 a2a0E TV v—F
ATHY, BEANEFRL TOLO LT A,

- WG S L US SO (B L 7= AR TR L
- SEEEE LT S KRS

2. [JAAL in JACET Proceedings. Vol. 1] —~® s CitF=B RO LOCIRS, Mhikic i
fErb ty L < i A6 LS el i A O LRSI TR Ao,

. BEEEEICE o T REREL, it L Ly,

4.  H{FHECL TTAAL in JACET Proceedings, Vol. 1] #fEEL SicE L. SO FARE S
WD T OICHE LOBERAMZ HEFEMERT S, KELDEERLELRSS, :
EEICHBAERS,

5. ElRIRROFIE L2z,

C. M4 T4~

1. g, BHCK, KK, (FRESTPAGRCORRL, BRI L KBRS L bz, 4-8
BN COBE LTS,

2. HHASTREESIAARELET S,

3. [JAAL in JACET Proceedings, Vol. 1] R (co0 g HI &3 « S U 2SI TAPAOH

-18-



(Y R S SN R ST
3.1 [FEfHEREICIIMS-Word  (2003LAFE) {54,
32 RUCBESHTE 742 bAoA X2ERT 2 (FEEIMSHE) |

=1 EESo7+~F

Font Size Style Text
16pt FF &4 P (BARIT. PREIA)
12pt T84
10pt AR 7 | BEOFRRB. A—AFFLA
10pt RF wFiz vRAHL
10pt BE. 2. MhEHEL
Opt ERL4. HRONEA. F. HE. 2R

3.3 AdH A XA 7 +—~ v hT B L&, FFOREA230mm, A4ORE % 15mmi:
ARE L, MW IRET S, SR/ L 20,

34 Z4 b, BE (00N . F—T—F RN 25505

3.5 Microsoft Word (2003LL18) LPDFm2--o ¢, suzukikaoru % /- | tsmithkerryo) | 5 |2
EELEIANTRET A,

E. #mEOEET

1. #RmEE, REONEI-CHTEAAS,

2. EBEHEEAH L TWAGvERELSE S B, S#REFIE2RSTENHY, FfiZ LSy
DR FO L Lo LTS,

F. ¥{EH

1. JACETi%, [TAAL in JACET Proceedings, Vol. 1) (Z 85l X 47 i oo BiEHE A Fr 1 5
2. WL AdsiT ARSI, JACETORFe[ 2B A0 ENB S, £, JACETH EFHEAHT
HILEFMICERTASENHS,

-19-



JAAL in JACET Proceedings, Vol 1

SUBMISSION GUIDELINES
Manuscripts for the TAAL in JACET Proceedings, Vol. 1 will only be accepted by online submission.
Pleaze read the following guidelines carefully.

Important Dates:

Submiszion Form Open: December 1, 2018
Submission Deadline: 11:59 PM Japan Standard Time, January 15, 2019

Submission Form:

https://jaal site/2018/proc_form/

A. Requirements

A paper must be based on an oral presentation given at the JAAL in JACET 2018 and the first
confributor must be a member of JACET . All other contributors must have also presented the work at
JAAT in JACET 2018.

B. Editorial Policy

1.

Proceedings of JAAL in JACET 2018, a refereed, open-access electronic journal, encourages
submuission of the following:

- Research Articles on topics related to the applied linguistics and language education

- Practitioner Reports to share findings and insights

2. Manuscripts submitted to the JAAL in JACET Proceedings must not have been previously
published, nor should they be under consideration for publication elsewhere.
Manuscripts which do not conform to the guidelines will not be considered for review.

4. The Editorial Board of the JAAL in JACET Proceedings reserves the right to make editorial
changes in any manuscript accepted for publication to enhance clarity or stvle. The corresponding
author will be consulted if the changes are substantial.

3. Paper offprints will not be provided.

C. Guidelines

1. Manuscripts on A4 paper, including abstract, references, figures, tables, and appendix, should be

A

e

written within 4 to 8 pages for Research Articles and Practitioner Reports.

All manuscripts must be in English or Japanese.
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3. All submiszions to the JAAL in JACET Proceedings must conform to the requirements of the
Publication MManupal of the American Psychological Association, 6th edition.
3.1 Prepare manuscripts using Microsoft Word (2003 or later).
3.2 Follow the font sizes specified in Table 1. Use Times New Roman.

Table 1. Fonts for Papers

Font Size Style Text
16pt bold paper title {max 3 lines) centered
12pt authors’ names
10pt italics authors” affiliations, email addresses
10pt bold section titles
10pt abstract, main text, subheadings
Opt table/figure names and captions, notes,
acknowledgements, references, appendices

3.3 In formatting yvour A4-size paper, set top and bottom margins to 30mm, left and right margins
to 15mm, and left- and right-justify your columns. Do not put page numbers in vour paper.

3.4 Include the title, an abstract (no more than 200 words), and keywords (no more than five
kevwords; a multiple-word key phrase can be counted as one keyvword).

3.5 Submit your paper in the form of M5-Word (2003 or later) and PDF, saving them under the

author’s full name as in the following examples: suzukikaoru or smithkerry.

E. Contributor®s Responsibility

1. Contributors are responsible for the content of their manuscripts.

2. Contributors are responsible for obtaining permission to reproduce any material such as figures
and tables for which thev do not own the copyright, and for ensuring that the appropriate

acknowledgements are included in their manuscript.

F. Copyright

1. JACET holds the copyright of the articles published in the JAAL i JACET Proceedings.

2. Anyone, including the author(s), who wishes to reproduce or republish an article, must obtamn
permission from JACET. Also, it should be clearly stated that JACET holds the copvright.
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The Japan Association of College English Teachers (JACET)
The 58" JACET International Convention (Nagoya, 2019)

CALL FOR PAPERS

Theme: Beyond ‘Borderless”: English Education

in a Changing Society

Date: August 28" (Wed.) — August 30" (Fri.), 2019

Venue:  Nagoya Institute of Technology

2.

2.1
(1)
(2)

(3)
(4
(5)

(6)

2.2
(1)

(2)

Gokiso-Cho, Showa-Ku, Nagoya, Aichi, 466-8555, JAPAN

Research areas

Convention Theme, CLIL, Corpus, Curriculum (Pedagogy), ESP/EAP, Grammar (Syntax), ICT/CALL, Language
Policy (ELF, WE), Learner Development (Motivation, Strategies, Autonomy, [earner Beliefs), Linguistics,
Listening, Psycholinguistics, Reading, SLA (Child Language Acquisition, Bilingualism, Immersion, Interlanguage),
Sociolinguistics (Pragmatics), Speaking (Phonetics, Phonology, Pronunciation, Conversation Analysis), Teacher
Education, Testing and Assessment, Vocabulary (Lexicography), Writing, other areas related to language teaching
and leaming

Submission requirements

Presentation types
Research paper on the convention theme, ELT or relited disciplines: 25 min. including 5 min. for Q&A.
Case study / action research on classroom activities or ELT cumriculum innovation: 25 min. including 5 min. for
Q&A.
Symposium: Presentation by each presenter that s followed by discussion: 90 min.
Workshop: Presenters engage participants in various tasks: 90 min.
Poster session: Posters should be A0 (vertical) in size.
Presenters must be available during the designated poster session period.
Associate member’s presentation: 25 min. incliding 5 min. for Q&A. This type of presentation should focus on
teaching materials for college English education, and should be presented primarily by the author, editor, or
supervising editor.

Student member special presentations
This is a special category of presentation for members who are regstered as student members as of the day
when the proposal is submitted. All presenters in this category will be candidates for “JACET Award: The
excellent presentation as a young scholar.”” The winner will be presented with the award during the convention.

Presentations should be a research paper or a case study, and must be presented n English. Please prepare 30

=24 -



(3)
(4
(3)

copies of vour handouts.

Group presentations are not accepted.

Successful applicants will be granted fiee entry to the convention and free admission to the convention party.
Student members can apply for other types of presentations listed in 2.1 above, but cannot apply for both
categories.

2.3 Honorary President's Award (Poster session: Regular member presentation)

The Honorary President’s Award is given for a presentation i the regular member poster session. All posters are
considered for the award. If you do not wish your poster to be considered for the award, vou can indicate this
when submiting for the convention.

2 4Eligibility

(1)

(2)
(3)
(4

(3)
(6)

To be eligible to present, the presenter (or in a group presentation, the first presenter) must be either a. or b, below:

a. A JACET member who has paid the fiscal year 2018 (April 1%, 2018 - March 31%, 2019) membership fee. If the

JACET office has not received the membership payment, the abstract will not be vetted. If the first author
is not a JACE'T member, he or she must become a member prior to submitting the proposal. To apply for
membership, go to hitp://www,jacet.org/about_jacethow to join jacet/.

Note: For group presentations, other presenters do not need to be JACET members.

. A member of an overseas JACET affiliate (ALAK. CELEA, ETA-ROC, KATE. MELTA. PKETA.

SEAMEQ RELC, Thai TESOL). Colleagues overseas who are not members of the affiliated organizations need

to become JACET members in order to be eligible for screening. To join JACET, please go to

hitp://www jacet.org/about_jacet’how_to_join_jacet/.

Note: For group presentations, all other presenters must be either members of an overseas JACET
affiliate or JACET members. Those who are not must have completed the membership payment
prior to abstract submission.

Only one abstract submission per person (including associate members) is permitted.

Papers should not have been previously published or presented.

Papers should be presented at the convention by their authors. All authors must be present at the time of their
presentation. In case of emergency, notity the JACET office.

Presenting in English is highly encouraged.
All types of presentations should, as a basic rule, have no more than 5 presenters,

2.5 Application Procedure —All applications must be completed online.

(n

(2)

Presentation Abstract: 300 words maximum for presentations in English, 800 characters maximum for

presentations in Japanese.

-+ Research paper. Poster session: Include aim, hypothesis. method, results. and conclusion. The results are

essential
Case study: Describe the research context by including student profiles, number of students, class objectives,
lesson procedures, etc.

* Svmposium, Workshop: Include aim, content, etc.

+ Associate member’s preseniation: Include aim, hypothesis, method, conclusion, etc. For case study, student

profiles, number of students, class ohjectives, lesson procedures, ete. should be outlined.

Note: Your abstract will appear in The 58" JACET Interational Convention (Nagova, 2019) Book Do not
include charts, graphs, special characters or references in your abstract. Please see the guidelines and
sample onour website,

Biographical Data: 50 words maximum in English for all presenters.
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Note: Biographical data will appear in The 58" JACET International Convention (Nagoya, 2019) Book and will

not be used for any other purposes. Please see the sample on our website,

Important: Once your proposal has been accepted for presentation, your submitted abstract and biographical data
will be printed in the convention book in its submitted form. Changes will not be permitted, so please carefully
check your proposal before submission.

(3)  Requesting Equipment:

1.
2.
3.

When you apply online, check the boxes for the equipment you need.
Changes of request for equipment cannot be accepted, so please choose carefully.
Computer Users
Bring vour own computer.
If vou need audio output, bring your own audio cable,
A projector and cables for connecting the computer to the projector will be available on site.
As a general rule, Internet connections will not be available.

(4)  Online Application Steps:

1.

On the JACET website (hitp://www.jacet.org/). proceed to the Call for Papers of Convention 2019 website
and click on Proposal Subrnission.

Fill in all required items on the application form. For a group presentation, the first presenter should complete
the application.

Click Submit only one time.

Print the [Confirmation of Submission Email] that will be sent to the first presenter. Keep the copy as
evidence that your application has been received.

2.6 Submission period
January 16" (Wed.) - February 7" (Thu.), 2019 (11:59:59 p.m. JST).

3. Selection of Presentations

After the final selection, the first presenter will be notified by email of the status of the proposal at the end of

March 2019. In order to give the presentation, membership fees for the fiscal year 2019 (April 1%, 2019 -
March 317, 2020) must be paid by the end of June.

4. JACET International Convention Selected Papers

Presenters are encouraged to submit a paper for the Selected Papers (JACET International Comvention Selected Papers
Vol. 7y after the convention. Guidelines for submissions will be announced at a later date.

5. For inquiries

Please email by February T (Fri) at the latest: convention/@ jacetorg,
Any email inquiries sent after that time may not be answered in time for the deadline.
Telephone inquiries to the JACET Office can only be received between 10 a.m. and 5 p.m. on weekdays.
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The Ind JACET Summer #%) and English Education ™ Joint Seminar (Tokyo, 2019)
Theme:  ELT materials development and use: Linking theory and practice
Doate: Tuesday, August 20- Thursday, August 22, 2019
Venue: Tamagawa University (Tokyo)

The focus of this event is on ELT materials. Recent developments in classroom technology as well as
the diversification of learners’ levels and interests have brought about profound changes in materials
for language education. For teachers, materials writers, and publishers, therefore, there are various
challenges in selecting, revising and developing teaching resources to meet leamer needs. These 1ssues
should be addressed through the collaboration of researchers, practitioners, and publishers. With a
varied line-up of oral presentations, poster sessions, symposia, and featured lectures by prominent
researchers, this joint seminar thus aims to provide opportunities to discuss issues related to ELT

materials development.
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